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ABSTRACT  

Objective:  The modern world demands early financial literacy, yet evidence suggests that 

Indonesian children’s financial practices remain largely consumptive despite the 

institutionalization of youth financial education. Drawing on a socio-cultural perspective, 

this study examines pocket money as a medium of financial socialization. It explores the 

roles of parents, teachers, and socio-cultural factors in shaping children’s financial 

practices.  

Methods and Materials: The study employed a mixed-methods approach using a 

convergent parallel cross-sectional survey design. Data were collected at a single point in 

time via online questionnaires containing closed-ended items and open-ended responses 

from 300 elementary school students in grades 4 to 6, 300 parents, and 89 teachers in 

West Java, Indonesia. Quantitative data were analyzed descriptively to map patterns of 

allowance provision and use, while qualitative data from narrative responses were 

analyzed thematically to explain underlying meanings and contextual factors.  

Findings: Most students receive daily allowances that increase with grade level, but the 

proportion allocated to savings declines, indicating a shift toward short-term 

consumption. Parents emphasize moral responsibility, whereas teachers focus on 

cognitive and numeracy-based instruction, with limited integration between home and 

school practices. Peer influence and local cultural norms, including sharing and religious 

giving, further shape children’s financial behaviors.  

Conclusion: These findings highlight that children’s financial literacy is constructed 

through interactions among multiple social agents. This study is limited by its reliance on 

self-reported data, a cross-sectional design, and sampling from a single province, which 

restricts generalizability. Implications point to the need for integrated, family–school-

based financial education that combines cognitive skills with values and everyday 

financial practices. 

Keywords: financial literacy, pocket money, intergenerational transmission, socio-

cultural, elementary school 
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Introduction 

The development of digital financial services in 

Indonesia presents complex dynamics. On the one hand, 

financial technology (fintech) expands access to formal 

financial services, such as digital wallets, online loans, 

and digital investments. On the other hand, young people 

are increasingly vulnerable to various financial risks, 

including illegal online loans, online gambling, and 

misuse of deferred payment services. Studies show that 

the adoption of fintech in the form of digital wallets (85% 

of users), online loans (60%), and online investment 

platforms (40%) has indeed expanded financial access 

and encouraged more active financial decision-making 

among millennials  (Mukhlisah & Dahlan, 2025; Prabowo 

et al., 2025). However, low financial literacy Maemunah, 

(2022) and digital literacy cause young people to remain 

vulnerable to high-interest debt, psychosocial pressure, 

and financial stress (Anwar & Anggrianis, 2024). This 

condition shows that an increase does not automatically 

follow increased financial access in healthy financial 

management capacity. 

The magnitude of this problem is reflected in national 

data showing that online loan users are mostly from the 

19–34 age group (Zakaria et al., 2025). This finding is 

consistent with international studies identifying high 

levels of financial illiteracy among young people across 

countries (Garg & Singh, 2018). Other studies also show 

that basic financial knowledge is negatively associated 

with the likelihood of becoming a victim of online 

financial fraud. In contrast, overconfidence in financial 

literacy actually increases this risk (Isaia et al., 2024). In 

the long term, the accumulation of individual financial 

decisions—including saving behavior and debt 

management—has an impact on investment decisions, 

business practices, and national economic performance 

(Bunyamin & Wahab, 2022), as well as limiting the ability 

of individuals and families to avoid the severe 

consequences of default (Bourova et al., 2018). This 

confirms that low financial literacy is a dangerous 

structural problem, especially in the digital age. 

In response to these challenges, the Indonesian 

government has made financial literacy a priority in the 

national education program, along with climate change 

and mental health education (Trisnani et al., 2025). 

Various policies encourage the integration of financial 

literacy books and materials into school programs, based 

on the assumption that schools have a significant 

contribution to shaping children's financial behavior 

(Senduk et al., 2024). This policy commitment reflects the 

belief that the classroom is a strategic arena for building 

the foundations of financial literacy from an early age. 

International research supports the view that formal 

education can be a means of developing financial skills in 

a structured manner. Schools influence financial literacy 

indirectly and financial behavior more directly 

(Grohmann et al., 2015). Experimental evidence shows 

that financial education interventions in elementary 

schools, even those of relatively short duration, can 

result in long-term increases in knowledge, positive 

attitudes toward personal finance, and stronger savings 

tendencies (Batty et al., 2015). Interactive and contextual 

learning approaches have also been shown to be 

effective in helping young children understand the value 

of money and develop an interest in financial 

management (Sansone et al., 2019). Thus, financial 

literacy education in schools has significant pedagogical 

potential. 

However, empirical evidence also shows the 

limitations of school-based financial education 

programs, particularly in producing sustainable 

behavioral change. A systematic review found that 

although these programs are effective in improving the 

financial knowledge and attitudes of children and 

adolescents, their impact on actual behavior is relatively 

small and inconsistent (Amagir et al., 2018). This suggests 

that financial literacy cannot be understood solely as a 

transfer of technical knowledge, but as a socialization 

process involving values, habits, and daily experiences 

(Shim et al., 2013). In this context, the family emerges as 

a key variable in the development of financial literacy, 

with an influence that is often stronger and more 

sustainable than that of formal education, particularly 

through maternal education and encouragement to save 

(Grohmann et al., 2015).  

However, previous studies tend to examine the roles 

of family and school separately. This approach means 

that the interaction between these two environments, 

whether they reinforce each other, complement each 

other, or even conflict with each other, has not been 

adequately explained. In fact, schools work most 

effectively when they collaborate with families, as both 

operate through complementary channels in shaping 
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children's financial socialization (Grohmann et al., 2015; 

Susanti & Kemala, 2023). 

The socio-cultural context of Indonesia reinforces the 

urgency of this integrative approach. Indonesia's socio-

cultural system, which emphasizes collectivism and 

family values (Pasteruk, 2020), shapes the way financial 

values are passed down from generation to generation. 

Traditional values such as resource sharing and family 

responsibility form a cultural framework that influences 

financial behavior, fostering a financially resilient and 

sustainable shared environment (Kurniadi et al., 2025). 

This transfer of values becomes even more important in 

the context of the sandwich generation in Indonesia, 

where individuals must simultaneously support their 

elderly parents and their children (Rachmawati et al., 

2024). However, current education policies are still more 

focused on schools and pay relatively less attention to 

the combined power of families and schools. 

Based on this background, this study specifically 

focuses on elementary school children and the practice 

of pocket money as a concrete form of early financial 

socialization. This focus is important because pocket 

money is the first medium through which children 

interact directly with daily financial decisions, thereby 

laying the foundation for the formation of habits, values, 

and attitudes towards money. 

This study aims to examine the roles of parents and 

teachers in children's financial socialization, taking into 

account the local socio-cultural context. Specifically, this 

study answers three questions: (1) What are the patterns 

of giving and spending pocket money during elementary 

school? (2) How do parents and teachers contribute to 

intergenerational financial literacy transfer? (3) How do 

local socio-cultural factors contribute to children's 

pocket money management strategies? The results of 

this study are expected to provide an empirical basis for 

developing more integrative, contextual, and sustainable 

financial literacy education strategies through family-

school synergy. 

Literature Review 

Children's Financial Literacy 

The concept of financial literacy is part of general 

literacy, which encompasses the basic knowledge and 

skills individuals need in their daily lives. At the 

childhood stage, this includes the ability to distinguish 

between needs and wants, recognize the value of money, 

make simple purchasing decisions, and develop saving 

habits. Various studies show that childhood is a key 

phase in the formation of financial habits that tend to last 

into adulthood, with pocket money experiences between 

the ages of 8 and 12 associated with higher financial 

confidence in adulthood and exhibiting an intra-family 

causal effect (Sansone et al., 2019). School-based savings 

programs help children distinguish wants from needs 

and foster discipline, independence, and patience 

through regular saving habits (Mansur et al., 2024), 

while early exposure to basic financial literacy leads to 

more advanced insights into money and its management 

(Susanti & Kemala, 2023). In fact, lower levels of 

education are considered the main phase in the 

formation of beliefs about saving, budgeting, and future 

planning (Drever et al., 2015), thereby reinforcing the 

importance of children's early experiences with money 

in the context of elementary school. This lends support 

to the role of early experience with money in the 

elementary years. 

Financial Socialization and Intergenerational 

Transmission 

Financial socialization is a lifelong process in which 

individuals develop values, attitudes, standards, and 

norms through formal and informal learning, shaping 

their thinking and behavior toward money, savings, and 

decision-making from an early age (Gudmunson & Danes, 

2011; Shim et al., 2013). Financial literacy is learned 

through intergenerational transfer and by various 

socialization agents, especially families and schools, 

which operate through complementary channels 

(Grohmann et al., 2015). Family socialization and school 

education separately contribute to financial well-being, 

with families playing a strong role in the internalization 

of financial habits such as saving, planning, and 

budgeting (Sheng & Feng, 2022). In the family context, 

parental financial socialization accounts for most of the 

variation in children's literacy development, behavior, 

and financial well-being, with parental education level 

moderating the quality of the process (Zhao & Zhang, 

2020), thus confirming that financial values and practices 

are transmitted personally and culturally across 

generations. 

Socio-Cultural Perspective in Education 

Based on Vygotsky's sociocultural theory, learning is 

understood as a social process, always mediated by 

culture, in which social interactions, relationships, and 

cultural positions significantly influence cognitive 
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development and learning (Panofsky, 2003). In the 

context of financial literacy, pocket money serves as a 

cultural tool that not only serves an instrumental role but 

also represents cultural meanings and family social 

norms. The effectiveness of financial education is 

influenced by socio-cultural factors, such as ethnicity and 

community support, as the development of financial 

skills occurs within the context of cultural socialization 

(Sprow Forté, 2013). In collectivist societies such as 

Indonesia, financial decisions are strongly influenced by 

family and community norms (Pratama, 2025), so that 

family financial education is often more effective than 

formal institutions, with traditional practices and local 

knowledge forming sustainable financial literacy 

(Kurniadi et al., 2025). Empirical studies show that 

although formal education affects knowledge, its 

influence on attitudes and behavior is limited, whereas 

family financial socialization emerges as the main driver 

of children's financial outcomes (Johan et al., 2021). 

Most financial literacy studies still examine the roles 

of families and schools separately, thereby failing to 

explain how these two institutions influence, reinforce, 

or even conflict with one another in shaping children's 

financial behavior (Shim et al., 2013). Research generally 

focuses on the individualistic and cognitive, while 

relational, socio-cultural, and cross-contextual 

interaction dimensions are not comprehensively 

explored. This gap is particularly evident in the 

Indonesian context, where collaboration between 

families and schools remains limited, despite its 

enormous potential for synergy in sustainably shaping 

children's financial literacy and behavior. 

Conceptual Framework 

Based on a literature review, this study developed a 

conceptual framework that positions the family and 

school as two main domains that interact to shape 

children's financial literacy. This framework assumes 

that the success of financial education depends on the 

level of alignment between the financial values, habits, 

and practices taught at home and the material and 

lessons provided at school. A mismatch between these 

two environments can weaken the effectiveness of 

financial education, while strong collaboration and 

synergy can strengthen the internalization of children's 

financial values, understanding, and behavior. Thus, 

children's financial literacy is understood as the result of 

a relational, contextual, and layered social construction, 

not merely a product of individual learning or formal 

education alone. 

Methods and Materials 

Study Design 

This study uses a mixed methods approach with a 

convergent parallel cross-sectional survey design. In this 

design, quantitative and qualitative data are collected 

simultaneously within a single time period, analyzed 

separately, and then integrated at the interpretation and 

discussion stage to obtain a comprehensive 

understanding of the socialization and financial literacy 

of elementary school children. Quantitatively, this study 

focuses on mapping pocket money patterns, financial 

management practices, and variations between grade 

levels. Qualitatively, this study explores the meanings, 

reasons, and sociocultural contexts behind these 

practices through open responses from students, 

parents, and teachers. Quantitative and qualitative 

elements are given relatively equal weight to 

complement each other: quantitative findings provide an 

overview of general patterns, while qualitative findings 

deepen the interpretation and explain the variations that 

arise. A cross-sectional survey approach was chosen 

because it is efficient for describing conditions at a 

specific point in time and for collecting data from a large 

number of respondents in the context of primary 

education (Nwabuko, 2024; Zuleika & Siswo, 2022). The 

research was conducted in February–March 2025 and 

involved three groups of respondents, namely students, 

parents, and teachers. 

Participants 

The research participants came from several 

elementary schools in West Java Province that were 

willing to participate through coordination with the 

school authorities. The sampling technique used was 

non-probability convenience sampling, given limited 

access and the need to obtain simultaneous participation 

from students, parents, and teachers. The schools 

involved were public and private in urban and suburban 

areas, so it was hoped they could capture variations in 

socio-educational contexts. However, it was not intended 

to produce statistical generalizations for the entire 

national population. 

The sample comprised 300 elementary school 

students in grades 4–6, 300 parents/guardians, and 89 
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teachers from the same schools. The selection of 

students in grades 4–6 was based on cognitive 

development considerations, namely that, at this age 

range, students already have a basic understanding of 

money. They can reflect on their experiences using 

pocket money. In general, the students were aged 9–12 

years old, with a relatively balanced proportion of boys 

and girls. However, because the questionnaires were 

distributed online through the school, the response rate 

could not be calculated precisely; the initial number of 

invitations was not fully documented. This condition 

limited the ability to assess potential selection bias and 

sample representativeness, so the research results need 

to be interpreted with caution. 

Instruments 

This study used three separate questionnaires 

tailored to the characteristics of each respondent group 

(students, parents, and teachers). All instruments were 

developed with reference to the national financial 

literacy competency standards set by the government 

(BSKAP Kemdikbudristek, 2024), which cover four main 

domains: (1) earning income, (2) managing budgets, 

expenses, and debt, (3) saving and investing, and (4) risk 

management and emergency preparedness. 

The student questionnaire contains a combination of 

closed-ended questions (yes/no, Likert scale, and 

nominal allowance amount) and open-ended questions. 

The closed-ended items primarily measure practices and 

behaviors related to allowances, such as allowance 

amounts and frequency, spending patterns, and saving 

habits. At the same time, the open-ended questions 

explore reasons for spending, the influence of peers, and 

practices of sharing or giving to charity. This instrument 

was primarily used to address RQ1 on students' pocket 

money patterns, while also providing qualitative context 

to support RQ2 and RQ3. 

The teacher questionnaire consisted of yes/no items, 

frequency scales (never–always), attitude scales 

(strongly disagree–strongly agree), and open-ended 

questions. Closed-ended questions focus on the content, 

methods, and intensity of financial literacy instruction in 

schools, while open-ended questions explore teachers' 

barriers, needs, and perceptions regarding students' 

financial literacy. This instrument is used to answer RQ2 

regarding the role of teachers as formal agents of 

financial literacy and to enrich RQ3 regarding school 

culture. 

The parent questionnaire contained yes/no 

questions, attitude scales, and open-ended questions 

covering pocket money practices, guidance on money 

use, and family values and cultural norms related to 

finance. This instrument supported RQ2 on the role of 

the family in financial socialization and RQ3 on the socio-

cultural dimension. Conceptually, this study views 

children's financial literacy not only as cognitive 

knowledge but also as daily practices and habits; 

however, the instrument's stronger focus on behavior 

rather than numerical knowledge is recognized as a 

limitation of the measurement. 

Procedure 

Data collection was conducted online using Google 

Forms. Prior to distributing the questionnaire, the 

researchers coordinated with the school to obtain 

permission and facilitate the delivery of the 

questionnaire link to students, parents, and teachers. 

The student questionnaire was completed with minimal 

assistance from parents, as appropriate for the age 

group, with instructions that the answers should reflect 

the students' personal experiences. Although the online 

approach increased efficiency, the researchers 

recognized potential limitations, including the exclusion 

of families with limited internet access, the possibility of 

parental influence on children's responses, and the lack 

of control over the questionnaire-completion 

environment. The incoming data were checked for 

completeness; incomplete or inconsistent responses 

were excluded from the quantitative analysis, while 

open-ended responses were retained as long as they 

were substantively relevant. 

Analysis 

Quantitative analysis was performed using 

descriptive statistics (percentages, means, and standard 

deviations) to describe patterns in pocket money and 

students' financial practices (RQ1). Tests for differences 

between grade levels were conducted using ANOVA or 

the Kruskal–Wallis test, depending on the fulfillment of 

the normality assumption, to identify differences in 

group patterns (Field, 2024). Analysis of teacher and 

parent data was also conducted descriptively to describe 

their roles in children's financial literacy (RQ2 and RQ3). 

Qualitative data came from open-ended responses in 

the questionnaire (the term “interview” in the abstract 

refers to this narrative data, not separate face-to-face 

interviews). Qualitative analysis was performed using 
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thematic analysis with stages of open coding, category 

grouping, and identification of main themes (Braun & 

Clarke, 2021). The coding process was carried out by the 

principal investigator with reflective discussion to 

minimize interpretation bias. The integration of 

quantitative and qualitative data was carried out during 

the discussion stage through cross-source comparisons 

(students, parents, and teachers) and thematic 

explanations of statistical findings, resulting in a more 

complete understanding of the process of children's 

financial socialization in the context of family and school. 

Ethical considerations 

This study was conducted in accordance with the 

principles of educational research ethics. Approval was 

obtained from the school and from students' 

parents/guardians prior to data collection. Participation 

was voluntary; respondents were informed of the 

purpose of the research, the use of their data for 

academic purposes, and their right to withdraw at any 

time without consequences. The identity of respondents 

was kept confidential through data anonymization, and 

quotations from open responses were presented without 

information that could reveal the identity of the child or 

family. This procedure was designed to protect the 

interests and privacy of participants, especially children, 

throughout the research process. 

Findings and Results 

Patterns of Allowance Giving and Use (RQ1) 

Children as young as 3 years old receive allowances, 

which can be seen as their first exposure to financial 

knowledge and skills, thus becoming part of the process 

of socializing their role in managing finances and being 

responsible for money (Sadeghi et al., 2015). The results 

of the study show that most students in grades 4–6 

receive daily pocket money that tends to increase with 

grade level. However, its use is more focused on short-

term consumption (especially snacks) than on savings or 

long-term needs, thus providing an initial picture of the 

formation of students' financial behavior in their daily 

lives. 

 

Table 1 

Patterns of Pocket Money Provision and Use by Students 

Grade Level Average Amount 

(IDR) 

Percentage 

Saved (%) 

Percentage Spent 

(%) 

Main Pattern 

 

Grade 4 3,500 42 58 Daily snacks 

Grade 5 5,000 38 62 Snacks and saving small amounts 

Grade 6 6,500 31 69 More freedom and a tendency to be 

consumptive 

 

The data in Table 1 descriptively show a downward 

trend in the proportion of savings as grade levels 

increase. Fourth graders still tend to set aside some of 

their pocket money for savings, whereas in sixth grade 

this tendency decreases and is replaced by a more free-

spending pattern. These findings indicate a shift in the 

orientation of money use from an educational function to 

a consumptive function. 

However, these findings should be interpreted with 

caution due to the study's methodological limitations. 

First, the sample size per grade level is not explicitly 

reported, so the distribution of respondents cannot be 

compared proportionally. Second, there is no measure of 

data variability (standard deviation or range), so 

individual variation in pocket money amounts cannot be 

analyzed. Third, the percentages of savings and spending 

were obtained from students' self-reported estimates, 

reflecting subjective perceptions and estimates rather 

than objective measurements of financial behavior. 

Therefore, the results in Table 1 are positioned as 

exploratory descriptive findings, not as a basis for 

statistical inference between grade levels. 

The conclusion regarding the decline in savings 

discipline as class levels increase in this study is 

interpretive, based on descriptive patterns rather than 

the results of inferential statistical tests (e.g., ANOVA or 

Kruskal–Wallis). Thus, the term “trend” is used in a 

qualitative-descriptive sense, not as a claim of 

statistically significant differences. 

The term “tendency to be consumptive” in this study 

is also used operationally to refer to the dominance of 

pocket money for daily consumption, without planning 
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and without consistent allocation to savings. It is not 

intended as a formal psychological classification. It is not 

used as a normative or clinical category. 

These findings are consistent with research showing 

that the financial literacy of the majority of elementary 

school students in Indonesia remains low, and they tend 

to be consumptive, with only a small proportion 

exhibiting consistent saving habits (Mukhlis et al., 2025). 

Teachers reinforce these findings by mentioning that 

children tend to spend their pocket money every day in 

the school canteen. “The more pocket money they have, 

the more wasteful children are,” said one teacher. This is 

consistent with previous studies showing that higher 

pocket money correlates with unhealthy food 

consumption and an increased risk of overweight and 

obesity in children (Ma et al., 2020). Young people with 

more pocket money are 25-89% more likely to drink 

sugary drinks and to consume confectionery or fast food. 

In previous research, they were also 45-90% more likely 

to be overweight or obese (Li et al., 2017). 

From a parent's perspective, giving pocket money is 

often understood as an expression of affection rather 

than as a systematic practice of saving. “We give them 

money every morning. If we tell them to save, they 

usually say they will do it later.” This pattern has the 

potential to foster unplanned consumption habits. 

Quantitative research indicates that excessive pocket 

money, without adequate financial literacy and 

supervision, adversely affects students' financial 

management (Hidayah & Bowo, 2018; Ishartono & Sidiq, 

2023).  

The literature shows that children's financial 

socialization occurs through parental role modeling, 

conversations about money, and direct practice in 

everyday life (LeBaron et al., 2019; Loke, 2022). In the 

context of this study, giving children more pocket money 

provides them with passive financial experiences. In 

contrast, discussions, rules, and financial reflection are 

relatively weak, leading children to spend more money 

than they can manage. In fact, consistent discussions and 

policies have been proven to foster savings skills and 

behaviors that support the financial well-being of young 

people (Muat et al., 2025). 

The Role of Parents and Teachers in Financial Literacy 

(RQ2) 

Questionnaire data and qualitative findings show that 

parents and teachers both view pocket money as an 

educational tool, but with different orientations to its 

role. Parents tend to frame pocket money within a moral-

affective framework (affection, personal responsibility, 

and discipline). In contrast, teachers tend to frame it 

more within a cognitive-pedagogical framework 

(numeracy, buying-and-selling simulations, and formal 

learning).

 

Table 2 

Parent and Teacher Questionnaire Data on Pocket Money 

Aspect Parents Teachers 

 

Allocation of Pocket Money Given daily, in varying amounts, and as a form 

of affection. 

Do not give money directly to students. 

Guidance/Advice Suggest using it sparingly and setting some 

aside for savings. 

Linked to math problems and buying and 

selling simulations. 

Supervision Mechanism Inconsistent, depending on trust in the child. Observing the child's behavior when buying 

snacks at school. 

Main Focus Morality and personal responsibility. Cognitive and numeracy skills. 

 

Table 2 is presented as a qualitative thematic 

summary, not as a quantitative representation based on 

frequency or percentage of respondents. The entries in 

the table are the result of thematic categorization of 

open-ended questionnaire data and interviews, thus 

reflecting qualitatively dominant patterns of meaning 

rather than statistical proportions. 

Participants' narrative quotes serve as illustrations of 

typical cases that represent general patterns in the 

findings, not as quantitative evidence for the majority of 

respondents. Therefore, these quotes are used to clarify 

thematic meanings, not to state prevalence. 

In the theoretical context of family financial 

socialization, Gudmunson & Danes (2011) argue that 

parents act as primary agents of value instillation 

through example and discussion, while teachers act as 

secondary agents who reinforce these experiences in a 

formal setting. Studies show that parents’ role in 
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providing early financial guidance, advice, and role 

modeling greatly influences children's financial habits 

(LeBaron et al., 2019), while school-based financial 

literacy interventions affect students' financial cognitive 

abilities (Kaiser & Menkhoff, 2020). However, the 

literature also emphasizes that the emotional and 

practical dimensions are as important as the cognitive 

dimension in enhancing the impact of financial learning 

(Sherraden et al., 2011). 

The International literature underscores the 

importance of a working partnership between home and 

school. LeBaron et al. (2019) reported that individuals 

who were intensively trained at home and then had this 

training reinforced by their teacher adopted healthier 

financial behaviors than those who received only the 

former training. In Vygotsky’s socio-cultural theory, this 

intersection is significant because children learn through 

interactions with others. The more parents and 

educators reinforce the message, the more deeply 

children will internalize financial values. Parents’ 

financial advice appears to affect short-term financial 

behavior through immediate feedback, whereas formal 

financial education at school or in the workplace 

influences long-term financial planning (Yeh, 2022). 

In the Indonesian context, these results indicate a 

fragmentation of roles: families emphasize moral 

discipline without a structured financial management 

system, while schools emphasize numeracy without 

integrating values and practical application. This 

condition can lead to inconsistent messages for children 

about the meaning and function of money. These findings 

are consistent with research showing that continuous 

financial socialization by families and schools fosters 

healthier financial behaviors in children (Mansur et al., 

2024; Shim et al., 2013). 

Socio-Cultural Factors in Allowance Practices (RQ3) 

Qualitative evidence from students, teachers, and 

parents indicates that allowance practices are influenced 

by three main factors: family values, peer influence, and 

cultural norms. Table 3 is presented as a qualitative 

thematic summary that describes patterns of meaning, 

rather than representing frequency or coding density.

 

Table 3 

Socio-Cultural Factors in the Use of Pocket Money 

Factor 

Socio-Cultural 

Findings from Students Teachers' Perspectives Parents' Views 

Parents 

 

Family Values Some set aside money for savings, 

but are inconsistent 

They consider children who their 

families guide to be more frugal 

Emphasize thriftiness, sometimes 

instructing them to set aside money for 

savings 

Peer influence "If my friends buy snacks, I join 

them." 

Observing group spending tendencies Finding it difficult to control children when 

they are with friends 

Cultural norms Some students set aside money for 

religious and social activities 

Teachers see children participating in 

collective class activities 

Parents mention the tradition of giving 

money for social events 

 

Discussion and Conclusion 

Family values serve as an initial normative framework 

that shapes children's attitudes toward money, 

particularly through messages of thrift, saving, and 

sharing. However, in everyday practice, peer influence 

appears to be more dominant in daily consumption 

decisions. Many students buy snacks not because of 

personal needs, but because of social conformity and the 

need for group affiliation. These findings are in line with 

peer socialization theory (Brechwald & Prinstein, 2011) 

and experimental studies showing that the presence of 

peers significantly influences children's consumption 

decisions (Landwehr & Hartmann, 2024).   

Cultural norms, such as the practice of infaq, social 

donations, and collective school activities, indicate that 

pocket money also has a social-communal function, not 

just an individual economic function. However, 

statements regarding differences from Western culture 

in this study are presented as conceptual interpretations 

grounded in the supporting literature (Chowa & Despard, 

2014; Julaihah et al., 2023). not as direct empirical 

generalizations from a single local study. 

Thus, pocket money is understood as a cultural tool 

within Vygotsky's framework, whose meaning is shaped 

through social interactions between family, peers, 
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school, and community. Children's financial practices are 

not only the result of individual decisions but also the 

product of a complex socio-cultural ecosystem. The 

implication is that children's financial literacy is not 

effective when it focuses only on individuals; rather, it 

needs to be designed ecologically, involving families, 

schools, and communities as an integrated financial 

socialization system. 

In addition to family and school factors, the practice of 

using pocket money is also influenced by socio-cultural 

factors, particularly peer influence and cultural norms. 

Qualitative findings show that children's daily 

consumption decisions are often driven by social 

conformity, such as buying snacks because their friends 

are doing the same. This is in line with peer socialization 

theory (Brechwald & Prinstein, 2011) and experimental 

studies showing that the presence of peers significantly 

influences children's consumption decisions (Landwehr 

& Hartmann, 2024). On the other hand, cultural norms 

such as infaq (social donations) and collective school 

activities show that pocket money also serves a social-

communal function, not just an individual economic one. 

Within Vygotsky's socio-cultural framework, pocket 

money can be understood as a cultural tool whose 

meaning is shaped through interactions between family, 

peers, school, and community. The implication is that 

children's financial literacy should not be designed solely 

as an individual or cognitive intervention but should be 

developed in an ecological context by integrating the 

family, school, and social environments. This approach 

has the potential to encourage the development of 

healthier, more reflective, and more sustainable financial 

behavior in children as young as elementary school age. 

This study shows that pocket money is an important 

early financial experience for elementary school 

children. However, in practice, it is used more for 

consumption than as a means of learning financial 

management, so that an increase in pocket money as 

children get older does not automatically lead to the 

development of financial management skills and even 

tends to weaken the habit of saving. The study also 

reveals differences in the orientation of financial 

education between parents and teachers, with parents 

placing greater emphasis on moral and responsibility 

dimensions. In contrast, teachers focus more on 

cognitive and knowledge aspects. As a result, children do 

not receive consistent, integrated financial socialization 

across the family and school environments. In addition, 

the use of pocket money is significantly influenced by 

socio-cultural factors, including parental influence, peer 

pressure, and local cultural norms, indicating that 

children's financial socialization is a social process 

embedded in family, peer group, and community 

relationships. These findings emphasize the importance 

of early financial literacy education through an 

ecosystemic approach involving families, schools, and 

communities. However, this study has not developed an 

operational and empirically tested integration model. In 

addition, the interpretation of the results needs to 

consider the limitations of the study, namely the limited 

study area, which only covers West Java, the potential for 

self-selection bias in the selection of schools and 

respondents, a cross-sectional design that does not allow 

for long-term change analysis, and the possibility of 

social desirability bias in the responses of parents and 

teachers. Therefore, further research needs to develop a 

longitudinal design, standardized instruments, and a 

tested intervention model to build a more realistic, 

measurable, and sustainable financial literacy 

integration. 

Acknowledgments 

The authors express their gratitude and appreciation 

to all participants. 

Declaration of Interest 

The authors of this article declared no conflict of 

interest. 

Ethical Considerations 

The study protocol adhered to the principles outlined 

in the Declaration of Helsinki, which provides guidelines 

for ethical research involving human participants. 

Ethical considerations in this study were that 

participation was entirely optional.  

Transparency of Data 

In accordance with the principles of transparency and 

open research, we declare that all data and materials 

used in this study are available upon request. 

file:///W:/Danesh%20Tandorosti%20Project/Graphic%20design/IJBMC/Page%20template/ijbmc.org


                                                              Rabbani et al.                                                                                            International Journal of Body, Mind and Culture 13:4 (2026) 92-102 

101 

 
Ijbmc.org 
E-ISSN: 2345-5802 
 

Funding 

This research was carried out independently, with 

personal funding, and without financial support from 

any governmental or private institution or organization. 

Authors’ Contributions 

All authors equally contribute to this study. 

References 

Amagir, A., Groot, W., Maassen van den Brink, H., & Wilschut, A. 

(2018). A review of financial literacy education programs for 
children and adolescents. Citizenship, Social and Economic 
Education, 17(1), 56–80. 
https://doi.org/10.1177/2047173417719555 

Anwar, A., & Anggrianis, V. (2024). Waspada Pinjol Dan Judol 
Edukasi Untuk Masa Depan Lebih Aman. Jurnal Tagalaya 
Pengabdian Kepada Masyarakat, 1(4), 401-406. 
https://doi.org/10.71315/jtpkm.v1i4.96 

Batty, M., Collins, J. M., & Odders‐White, E. (2015). Experimental 
evidence on the effects of financial education on elementary 
school students' knowledge, behavior, and attitudes. Journal 
of Consumer Affairs, 49(1), 69-96. 
https://doi.org/10.1111/joca.12058 

Bourova, E., Anderson, M. E., Ramsay, I., & Ali, P. (2018). 
Impacts of financial literacy and confidence on the severity of 
financial hardship in Australia. Australasian Accounting, 

Business and Finance Journal, 12(4), 4-23. 
https://doi.org/10.14453/aabfj.v12i4.2  

Braun, V., & Clarke, V. (2021). One size fits all? What counts as 
quality practice in (reflexive) thematic analysis? Qualitative 
research in psychology, 18(3), 328-352. 
https://doi.org/10.1080/14780887.2020.1769238  

Brechwald, W. A., & Prinstein, M. J. (2011). Beyond homophily: 
A decade of advances in understanding peer influence 
processes. Journal of research on adolescence, 21(1), 166-

179. https://doi.org/10.1111/j.1532-7795.2010.00721.x 
Bunyamin, M., & Wahab, N. A. (2022). The impact of financial 

literacy on finance and economy: A literature review. Labuan 
Bulletin of International Business and Finance (LBIBF), 
20(2), 49-65. https://doi.org/10.51200/lbibf.v20i2.3677 

Chowa, G. A., & Despard, M. R. (2014). The influence of parental 
financial socialization on youth’s financial behavior: 
Evidence from Ghana. Journal of family and economic issues, 

35(3), 376-389. https://doi.org/10.1007/s10834-013-9377-9  
Drever, A. I., Odders‐White, E., Kalish, C. W., Else‐Quest, N. M., 

Hoagland, E. M., & Nelms, E. N. (2015). Foundations of 
financial well‐being: Insights into the role of executive 
function, financial socialization, and experience‐based 
learning in childhood and youth. Journal of Consumer Affairs, 
49(1), 13-38. https://doi.org/10.1111/joca.12068 

Field, A. (2024). Discovering statistics using IBM SPSS statistics. 

Sage publications limited. https://uk.sagepub.com/en-
gb/eur/discovering-statistics-using-ibm-spss-
statistics/book285130 

Garg, N., & Singh, S. (2018). Financial literacy among youth. 
International journaL of sociaL economics, 45(1), 173-186. 
https://doi.org/10.1108/IJSE-11-2016-0303 

Grohmann, A., Kouwenberg, R., & Menkhoff, L. (2015). 
Childhood roots of financial literacy. Journal of Economic 

Psychology, 51, 114-133. 
https://doi.org/10.1016/j.joep.2015.09.002  

Gudmunson, C. G., & Danes, S. M. (2011). Family financial 

socialization: Theory and critical review. Journal of family 
and economic issues, 32(4), 644-667. 
https://doi.org/10.1007/s10834-011-9275-y  

Hidayah, N., & Bowo, P. A. (2018). Pengaruh uang saku, locus of 
control, dan lingkungan teman sebaya terhadap perilaku 
konsumtif. Economic Education Analysis Journal, 7(3), 1025-
1039. https://doi.org/10.15294/eeaj.v7i3.28337  

Isaia, E., Oggero, N., & Sandretto, D. (2024). Is financial literacy a 

protection tool from online fraud in the digital era? Journal of 
Behavioral and Experimental Finance, 44, 100977. 
https://doi.org/10.1016/j.jbef.2024.100977  

Ishartono, N., & Sidiq, Y. (2023). Proceedings of the 7th 
Progressive and Fun Education International Conference 
(PROFUNEDU 2022) (Vol. 711). Springer Nature. 
https://doi.org/10.2991/978-2-494069-71-8 

Johan, I., Rowlingson, K., & Appleyard, L. (2021). The effect of 

personal finance education on the financial knowledge, 
attitudes and behaviour of university students in Indonesia. 
Journal of family and economic issues, 42(2), 351-367. 
https://doi.org/10.1007/s10834-020-09721-9 

Julaihah, U., Fitriah, N., & Firdiansyah, Y. (2023). Financial 
literacy for early childhood: Parental financial perception and 
socialization. Al Hikmah: Indonesian Journal of Early 
Childhood Islamic Education, 7(2), 207-219. 

https://doi.org/10.35896/ijecie.v7i2.647 
Kaiser, T., & Menkhoff, L. (2020). Financial education in schools: 

A meta-analysis of experimental studies. Economics of 
education review, 78, 101930. 
https://doi.org/10.1016/j.econedurev.2019.101930 

Kurniadi, R., Sari, N., & Dwijayanti, N. S. (2025). Sustainable 
Financial Literacy: Lessons from Traditional Practices. 
Journal of Innovation in Educational and Cultural Research, 
6(3), 529-537. https://doi.org/10.46843/jiecr.v6i3.2370  

Landwehr, S. C., & Hartmann, M. (2024). Is it all due to peers? The 
influence of peers on children's snack purchase decisions. 
Appetite, 192, 107111. 
https://doi.org/10.1016/j.appet.2023.107111 

LeBaron, A. B., Runyan, S. D., Jorgensen, B. L., Marks, L. D., Li, 
X., & Hill, E. J. (2019). Practice makes perfect: Experiential 
learning as a method for financial socialization. Journal of 
Family Issues, 40(4), 435-463. 

https://doi.org/10.1177/0192513X18812917 
Li, M., Xue, H., Jia, P., Zhao, Y., Wang, Z., Xu, F., & Wang, Y. 

(2017). Pocket money, eating behaviors, and weight status 
among Chinese children: The Childhood Obesity Study in 
China mega-cities. Preventive medicine, 100, 208-215. 
https://doi.org/10.1016/j.ypmed.2017.04.031 

Loke, Y. J. (2022). Family financial socialization and financial 
autonomy of children in Malaysia. Asia-Pacific Social Science 

Review, 22(3), 4. https://doi.org/10.59588/2350-8329.1462 
Ma, L., Fang, Z., Gao, L., Zhao, Y., Xue, H., Li, K., & Wang, Y. 

(2020). A 3-year longitudinal study of pocket money, eating 
behavior, weight status: The childhood obesity study in china 
mega-cities. International Journal of Environmental Research 
and Public Health, 17(23), 9139. 
https://doi.org/10.3390/ijerph17239139 

Maemunah, S. (2022). Strategies for enhancing financial literacy in 

Indonesia. Journal of Economics and Business Letters, 2(1), 
13-15. https://doi.org/10.55942/jebl.v2i1.283 

Mansur, A., Lestari, G. D., & Nugroho, R. (2024). The importance 
of financial literacy among elementary school students: A case 
study of savings activities in Menur Pumpungan State 
Elementary School Surabaya. International Journal of 

file:///W:/Danesh%20Tandorosti%20Project/Graphic%20design/IJBMC/Page%20template/ijbmc.org
https://doi.org/10.1177/2047173417719555
https://doi.org/10.71315/jtpkm.v1i4.96
https://doi.org/10.1111/joca.12058
https://doi.org/10.14453/aabfj.v12i4.2
https://doi.org/10.1080/14780887.2020.1769238
https://doi.org/10.1111/j.1532-7795.2010.00721.x
https://doi.org/10.51200/lbibf.v20i2.3677
https://doi.org/10.1007/s10834-013-9377-9
https://doi.org/10.1111/joca.12068
https://doi.org/10.1108/IJSE-11-2016-0303
https://doi.org/10.1016/j.joep.2015.09.002
https://doi.org/10.1007/s10834-011-9275-y
https://doi.org/10.15294/eeaj.v7i3.28337
https://doi.org/10.1016/j.jbef.2024.100977
https://doi.org/10.2991/978-2-494069-71-8
https://doi.org/10.1007/s10834-020-09721-9
https://doi.org/10.35896/ijecie.v7i2.647
https://doi.org/10.1016/j.econedurev.2019.101930
https://doi.org/10.46843/jiecr.v6i3.2370
https://doi.org/10.1016/j.appet.2023.107111
https://doi.org/10.1177/0192513X18812917
https://doi.org/10.1016/j.ypmed.2017.04.031
https://doi.org/10.59588/2350-8329.1462
https://doi.org/10.3390/ijerph17239139
https://doi.org/10.55942/jebl.v2i1.283


                                                              Rabbani et al.                                                                                            International Journal of Body, Mind and Culture 13:4 (2026) 92-102 

102 

 
Ijbmc.org 
E-ISSN: 2345-5802 
 

Emerging Research and Review, 2(3), 000074-000074. 
https://doi.org/10.56707/ijoerar.v2i3.74 

Muat, S., Mahdzan, N. S., & Sukor, M. E. A. (2025). How do 

family financial socialization and financial literacy 
dimensions shape the financial well-being of Indonesian 
millennials? A serial mediation analysis. Journal of family and 
economic issues, 46(3), 867-886. 
https://doi.org/10.1007/s10834-025-10047-7  

Mukhlis, S., Kurnia, I. R., Syahwildan, M., Sulistiawati, N., & 
Kenju, R. N. M. M. (2025). Financial Literacy of Elementary 
Students: A Preliminary Study on Early Financial Knowledge 

and Attitudes in Jakarta and Bekasi. International Journal of 
Education and Learning Studies, 1(2), 79-89. 
https://doi.org/10.64421/ijels.v1i2.7  

Mukhlisah, N., & Dahlan, S. (2025). Keuangan Berbasis Digital 
dan Fintech: Penelitian. Jurnal Pengabdian Masyarakat dan 
Riset Pendidikan, 4(1), 671-675. 
https://doi.org/10.31004/jerkin.v4i1.1642 

Nwabuko, O. (2024). An overview of research study designs in 

quantitative research methodology. American Journal of 
Medical and Clinical Research & Reviews, 3(5), 1-6. 
https://doi.org/10.58372/2835-6276.1169 

Panofsky, C. P. (2003). The relations of learning and student social 
class. Vygotsky’s educational theory in cultural context, 411-
431. https://doi.org/10.1017/CBO9780511840975.021  

Pasteruk, I. (2020). Community development in Indonesia: 
Contemporary aspects of culture. International Conference on 

Community Development (ICCD 2020), 
https://doi.org/10.2991/assehr.k.201017.075  

Prabowo, P. K., Chairunissa, A. S., & Hiola, Y. (2025). The 
Application of Financial Technology and Digital Education to 
Improve Financial Literacy Among Indonesian Millennials. 
Journal of the American Institute, 2(4), 583-596. 
https://doi.org/10.71364/pmy5ht37  

Pratama, M. A. R. (2025). Exploring financial literacy of 
Indonesian Generation Z: A systematic literature review and 

future research agenda. Jurnal Pemuda Indonesia, 1(2). 
https://doi.org/10.65125/ptg9jj05  

Rachmawati, L., Cahyono, H., Hanifa, N., Arisetyawan, K., Azhar, 
N. A. Z. M., Shakil, N. S. M., & Rabbani, M. A. (2024). The 
Influence of Social, Wellbeing and Financial Literacy on the 
Financial Burdens of the Sandwich Generation in Indonesia. 
International Journal of Emerging Research and Review, 
2(2), 000072-000072. 

https://doi.org/10.56707/ijoerar.v2i2.72 
Sadeghi, T., Kiani, M. A., Saeidi, F., Saeidi, M., & Khodaei, G. H. 

(2015). Financial management in children: Today need, 
tomorrow necessity. Journal of Pediatric Perspectives, 3(3.1), 
585-592. 
https://www.researchgate.net/publication/316698457_Financ
ial_management_in_children_Today_need_tomorrow_necess
ity  

Sansone, D., Rossi, M., & Fornero, E. (2019). “Four bright coins 
shining at me”: Financial education in childhood, financial 

confidence in adulthood. Journal of Consumer Affairs, 53(2), 
630-651. https://doi.org/10.1111/joca.12207 

Senduk, F. F. W., Djatmika, E. T., Wahyono, H., Churiyah, M., 

Mahasneh, O., & Arjanto, P. (2024). Fostering financially 
savvy generations: the intersection of financial education, 
digital financial misconception and parental wellbeing. 
Frontiers in Education, 
https://doi.org/10.3389/feduc.2024.1460374 

Sheng, S. Y., & Feng, W. (2022). Family Matters: Examine the 
Role of Family Financial Socialization to Improve Consumer 
Financial Well-Being. Journal of Applied Business & 

Economics, 24(3). https://doi.org/10.33423/jabe.v24i3.5193  
Sherraden, M. S., Johnson, L., Guo, B., & Elliott III, W. (2011). 

Financial capability in children: Effects of participation in a 
school-based financial education and savings program. 
Journal of family and economic issues, 32(3), 385-399. 
https://doi.org/10.1007/s10834-010-9220-5 

Shim, S., Serido, J., Bosch, L., & Tang, C. (2013). Financial 
identity‐processing styles among young adults: A longitudinal 

study of socialization factors and consequences for financial 
capabilities. Journal of Consumer Affairs, 47(1), 128-152. 
https://doi.org/10.1111/joca.12002  

Sprow Forté, K. (2013). Educating for financial literacy: A case 
study with a sociocultural lens. Adult Education Quarterly, 
63(3), 215-235. https://doi.org/10.1177/0741713612460267  

Susanti, I., & Kemala, R. (2023). The role of financial literacy in 
developing financial management skills in early children. 

Kompartemen: Kumpulan Orientasi Pasar Konsumen, 1(2), 
85-89. https://doi.org/10.56457/kompartemen.v1i2.484 

Trisnani, N., Sulistiyawati, D. Y. R., Utaminingtyas, S., & 
Evitasari, A. D. (2025). Literasi Finansial Siswa Sekolah 
Dasar: Peran Kurikulum, Lingkungan, serta Media dan 
Teknologi. Jurnal Pendidikan Dan Kebudayaan, 10(2), 153-
189. https://doi.org/10.24832/jpnk.v10i2.5626 

Yeh, T.-M. (2022). Financial teaching by parents and financial 
education at school or workplace: Evidence from Japan. 

Financial Services Review, 30(4), 297–320-297–320. 
https://doi.org/10.61190/fsr.v30i4.3162 

Zakaria, F., Panjaitan, R., & Mahmud, M. (2025). Pengaruh 
Keputusan Generasi Z terhadap Pinjaman Online: Peran 
Kemudahan Penggunaan sebagai Moderasi. Jesya (Jurnal 
Ekonomi dan Ekonomi Syariah), 8(2), 822-829. 
https://doi.org/10.36778/jesya.v8i2.1990 

Zhao, H., & Zhang, L. (2020). Talking money at home: the value 

of family financial socialization. International Journal of 
Bank Marketing, 38(7), 1617-1634. 
https://doi.org/10.1108/IJBM-04-2020-0174  

Zuleika, P., & Siswo, L. (2022). Cross-sectional study as research 
design in medicine. Archives of The Medicine and Case 
Reports, 3(2), 256-259. 
https://doi.org/10.37275/amcr.v3i2.193  

 

file:///W:/Danesh%20Tandorosti%20Project/Graphic%20design/IJBMC/Page%20template/ijbmc.org
https://doi.org/10.56707/ijoerar.v2i3.74
https://doi.org/10.1007/s10834-025-10047-7
https://doi.org/10.64421/ijels.v1i2.7
https://doi.org/10.31004/jerkin.v4i1.1642
https://doi.org/10.58372/2835-6276.1169
https://doi.org/10.1017/CBO9780511840975.021
https://doi.org/10.2991/assehr.k.201017.075
https://doi.org/10.71364/pmy5ht37
https://doi.org/10.65125/ptg9jj05
https://doi.org/10.56707/ijoerar.v2i2.72
https://doi.org/10.1111/joca.12207
https://doi.org/10.3389/feduc.2024.1460374
https://doi.org/10.33423/jabe.v24i3.5193
https://doi.org/10.1007/s10834-010-9220-5
https://doi.org/10.1111/joca.12002
https://doi.org/10.1177/0741713612460267
https://doi.org/10.56457/kompartemen.v1i2.484
https://doi.org/10.24832/jpnk.v10i2.5626
https://doi.org/10.61190/fsr.v30i4.3162
https://doi.org/10.36778/jesya.v8i2.1990
https://doi.org/10.1108/IJBM-04-2020-0174
https://doi.org/10.37275/amcr.v3i2.193

	Introduction
	Methods and Materials
	Study Design

	Findings and Results
	Discussion and Conclusion
	Acknowledgments
	Declaration of Interest
	Ethical Considerations
	Transparency of Data
	Funding
	Authors’ Contributions
	References

